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Special Educational Needs and Disability (SEND) Information Report 2025 to 2026

At Croft Junior School we have high expectations and strive for excellence in a caring, happy and safe environment where every child is valued. Our priority
is to deliver high quality teaching and learning, whilst providing rich and enjoyable learning opportunities. We are an inclusive school and we believe that
every child can succeed; we strive to remove any barriers to learning, enabling all children to celebrate personal achievements.

Identify and assessing children with SEND

A child is identified as having special educational needs when their learning difficulty or disability calls for special educational provision, provision that is
different from or additional to that available to pupils of the same age.

A child of school age has a learning difficulty or disability if they:

* have a significantly greater difficulty in learning than the majority of children of the same age.
* have a disability which prevents or hinders him or her from making use of educational facilities of a kind generally provided for others of the same
age.

We provide support through the following categories of need:

®* Communication and Interaction

* Cognition and Learning

* Social, Mental and Emotional Health
* Sensory and/or Physical

As part of our continuous assessments, teachers regularly assess and observe children and track their progress over time. If a teacher identifies that a child
is experiencing difficulties which are not typical of their stage of development, this would be discussed with the SENCO. Strategies would be agreed and put
in place to support the child. These would then be reviewed after a set period to see if progress has been made. It is at this point that the decision may be
made, alongside parents, to include a child on the SEN register so that further support can be given through an assess, plan, do, review cycle.
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The Graduated Approach
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Very occasionally the review will indicate that significant concerns remain, despite rigorous cycles of Assess, Plan,

Do and Review, and advice from specialist support services implemented in school. In such cases further
assessment can be requested through an Education, Health and Care Needs Assessment in line with the SEND

Code of Practice.
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There are different levels of support within the assess, plan, do, review cycle:

Universal Provision

We recognise that high quality teaching, differentiated for individual pupils, is the first step in responding to pupils who have or may have SEND. Additional
intervention and support cannot compensate for a lack of good quality teaching.

There are times when despite high quality class teaching, some pupils do not make adequate progress towards the desired level of outcome for that pupil.
These could be pupils who are underachieving but will not necessarily be pupils with special educational needs. At this point the class teacher will review
the possible barriers preventing the pupil’s progress. Parents and pupils will be involved in this process. It is expected that class teachers will put in place
interventions to help fill the gaps in their learning and adjust the teaching and learning experiences for individual children where necessary. This is
considered to be an adaptation of the school curriculum — not a special intervention for pupils with SEND.

Targeted Provision

Some pupils may require more targeted provision, such as small group interventions that have specific, measurable targets. The progress towards these
targets will be reviewed, measured and recorded. The pupil is likely to be supported using evidence-based programmes that have been shown to be
effective. Where pupils continue to make inadequate progress despite high-quality teaching, targeted at their areas of weakness, the class teacher, working
with the SENCO, will assess whether the child has a special educational need. Parents will be invited to share their views and observations as part of the
information gathering process.

Once all this information has been gathered it will be decided whether or not to place a child on the SEND register. Parents will be consulted throughout
and will be informed that their child is being placed on the SEND register. At this stage the pupil will be recorded on the register under the category of SEND

Support. Where a pupil is identified as having SEND, the school will act to remove barriers to learning and put SEND provision in place.

Higher Needs Provision

As well as targeted provision, pupils may also receive higher needs provision if consistent progress is not made. This provision is for pupils with more
complex and higher needs and requires a highly personalised support package.
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Education, Health and Care Plans

Referrals to SENDAR (Special Educational Needs and Disabilities Assessment and Review Service) require the school to provide evidence that an EHCP is
necessary and appropriate. If it is believed that a child has complex needs (which are likely to be long term) and has made less than expected progress,
despite having followed a graduated approach for at least two terms, the school will consider (in consultation with parents and the pupil) whether to make
a referral for an Education, Health and Care Plan.

We would consider whether:

* The pupil’s needs are significantly greater than other learners the same age.

®* There is measurable evidence that the pupil has a need for continuing support and that the needs are likely to be long term.

* The needs of the child meet the EHCP criteria for each of the broad areas for need.

* The child’s needs are complex (moderate to severe difficulties in more than one area) and have a significant, combined impact on their ability to
access, and make progress within the curriculum.

* The pupil requires significant, continuing additional support to promote their social inclusion and/or develop their life and independence skills.

* The pupil has received appropriate support (following Warwickshire SEND Provision Matrix).

* An appropriate external agency (such as the school’s Educational Psychologist) has contributed to the review and refinement of interventions.

* We have fully and appropriately used delegated funds to support the child’s needs.

Pupil and Parent Voice

We offer an open-door policy where you are welcome to make an appointment to meet with either the class teacher or SENCO and discuss how your child
is getting on. We can offer advice and practical ways that you can help your child at home, and you can share important insights into your child. We believe
that your child’s education should be a partnership between parents and teachers, therefore we aim to keep communication channels open and
communicate regularly, especially if your child has complex needs. We can be contacted through phoning the school office or through the school contact
form.

At Croft Junior School we value and celebrate each child being able to express their views on all aspects of school life. When planning for children, we feel it
is important to involve them in this process and ensure their views are heard. Children who have Targeted Support Plans have opportunities to discuss and
set specific targets with their class teacher. If your child has a Targeted Support Plan or Education, Health and Care Plan their views will be sought before
and/or during any review meetings.
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Curriculum and Learning Environment

At Croft Junior School, we promote an inclusive curriculum that all pupils can access at a level that meets their needs. Within the classroom, learning is
adapted for groups of pupils as well as individuals. A range of resources are used within the classroom to promote inclusion, progress, engagement and
motivation.

Teaching Assistants support with the delivery of the curriculum through: in class support to small groups and individuals; intervention groups; supporting
children with individual targets; supporting pupils who require movement breaks and sensory circuits; and providing emotional report through co-
regulation.

As a school, we are proud to offer an inclusive learning environment and acknowledge that this goes beyond the classroom. We have shared areas around
school where: small group work and individual target work takes place; a continuous provision area for children who require a highly personalised
curriculum; a sensory room; a sensory garden; and a large outdoor area. We are also proud of our school garden in which Forest School takes place.

All children are included in all parts of the school curriculum and we aim for all children to be included on school trips. We will provide the necessary
support to ensure that this is successful. A risk assessment is carried out prior to any off site activity to ensure everyone’s health & safety will not be
compromised. In the unlikely event that it is considered unsafe for a child to take part in an activity, we will discuss this with you as parents in an open and
honest way, promoting a collaborative approach.
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Provision for children with special educational needs

At Croft Junior School, we offer a culture that values and supports the learning and wellbeing of all learners- an inclusive school ethos. We take a holistic
approach to SEND provision and view the ‘whole child’ with a focus on gathering a clear picture of the barriers to learning.

Cognition and Learning

more specific aspects of learning.

Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD), where children are likely to need
support in all areas of the curriculum and associated difficulties with mobility and communication, through to profound and multiple learning difficulties (PMLD), where
children are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment. Specific learning difficulties (SpLD), affect one or

Children may present as learning at a slower pace than others their age, have difficulty in understanding parts of the curriculum, have difficulties with organisation and
memory skills, or have a specific difficulty affecting one particular part of their learning performance such as in literacy or numeracy.

Universal provision

Resources in classroom and learning environment
Adaptive teaching

Scaffolding

Targeted Teacher/TA support in lessons

Ongoing monitoring of progress

A supportive classroom environment

Targeted Provision

Regular, structured teaching activities given to a small
group of learners to help them meet clearly defined
targets

Individual support in classroom using strategies known
to be effective. E.g. precision teaching, preteaching
Involvement of external agencies to assess, provide
advice, and review the learners progress over time
Additional arrangements for tests e.g extra time.
Involvement of parents in identifying the learners

strengths, difficulties and areas in which support is
needed

A targeted support plan and regular meetings with
class teacher to share targets and progress

Higher needs Provision

Highly personalised curriculum which is reviewed and
monitored every half term, needed because learner is
working significantly below typically developing peers

Specific teaching and daily practice of skills. Ongoing
1:1 support likely to involve individually targeted
teaching.

Regular, active and creative use of ICT and other
resources

Regular liaison between teacher, SENCO and external
agencies about specific targets for the learner

Enhanced transition arrangements

Enhanced home-school liaison
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Interventions

Phonics- FFT Spelling

Reading fluency High frequency words
Tutoring with the Lightening Squad Maths

Inference training Numicon
Handwriting-following SWFT Intervention programme for schools Precision teaching
Handwriting-Nelson Pre-teaching

Writing

Communication and Interaction

Children and young people with speech, language and communication needs have difficulty in communicating with others. This may be because they have difficulty
saying what they want to, understanding what is being said to them or understanding and using social rules of communication. These issues may also affect their
reading, learning, socialising and making friends and behaviour and control of emotions.

This area includes speech, language and communication needs (SLCN), which could mean difficulties with speech production, the understanding of language, the
expression of language or a combination of all three. It also includes difficulties with the social use of language.

Children with a diagnosis of autism or autistic spectrum disorders, have needs in this area.

Children with communication and interaction difficulties may or may not also have learning difficulties.
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Universal provision

Communication friendly resources in classroom and
learning environment

Small step instructions
Visual Timetables

Key vocabulary for units of work and topics identified
along with visual cues such as signs, symbols, objects

Within the curriculum specific opportunities for
teaching of vocabulary, active listening and rehearsed
response

Differentiation of the language of the curriculum
according to individual need

Scaffolding

Teacher/TA support in lessons

Targeted Provision

Use of simplified language in the classroom and
supported by pictures/ physical resources

Regular, structured teaching activities given to a small
group of learners to help them meet clearly defined
targets

Individual support in classroom using strategies known
to be effective. E.g. pre-teaching, overlearning

Additional support from adults to follow consistent,
regular, daily routines.

Preparation for changes to routines/activities/staffing
Support for learners at social times

Involvement of external agencies to assess, provide
advice, and review the learners progress over time

Additional arrangements for tests e.g. extra time.

Involvement of parents in identifying the learners
strengths, difficulties and areas in which support is
needed

A targeted support plan and regular meetings with
class teacher to share targets and progress

Higher needs Provision

Ongoing regular, structured small group or 1:1
teaching or activities delivered 3 or more times per
week by trained staff with ongoing advice from and
external specialist. E.g. language programme, social
scripts, social communication groups

Activities and teaching to help learners use skills in
different situations throughout the day, following
ongoing advice and review from an external specialist.
E.g. word banks, sentence planners, symbols.

Highly structured routines with individual support and/
or prompts

Learner-specific changes to the school or classroom
environment, following advice from an external
specialist.

Regular, frequent access to a calm place when needed

A key member of staff available to support the learner
when needed

Ongoing support, advice and training from
professionals

Regular liaison between teacher, SENCO and external
agencies about specific targets for the learner

Enhanced transition arrangements

Positive Intervention Plan

Interventions

Speech and Language Intervention using NHS SALT guidance

Vocabulary interventions-mind mapping
Social communication- social skills

Lego therapy

Pre-teaching, overlearning

Bucket Time

Continuous Provision
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Social, emotional, mental health (SEMH)

Children and young people may experience a wide range of social and emotional difficulties which lead to a special educational need. These may include becoming
withdrawn or isolated, as well as displaying challenging, disruptive or concerning behaviours. These behaviours may reflect underlying mental health difficulties such as
anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children and young people may
have disorders such as attention deficit disorder, attention deficit hyperactive disorder or attachment disorder.

It is crucial to look for the underlying causes of any difficulties with behaviour and/or emotional state, and aim to support these, rather than just dealing with the
presenting behaviour.

For some children with SEMH difficulties, the nature of these difficulties will mean that they have learning difficulties, either temporarily or in the long term.
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Universal provision

A culture that values and supports the learning and
wellbeing of all learners- an inclusive school ethos

A positive classroom environment in which learners
receive more praise than correction

Routines that promote emotional wellbeing

Targeted and planned support from teachers and
teaching assistants in the classroom

Restorative Practice-Use of the school relational policy
Systems for learners to support each other

Opportunities to take on responsibilities and

enrichment activities

Self-regulation resources in classroom that support
children to concentrate and engage in learning

Targeted provision

Use of simplified language in the classroom and
supported by pictures/ physical resources

Regular, structured teaching activities given to a small
group of learners to help them meet clearly defined
targets

Additional support from adults to follow consistent,
regular, daily routines.

Individual visual timetables and now and next board
Preparation for changes to routines/activities/staffing
Movement breaks and sensory circuits

Support for learners at social times

Involvement of external agencies to assess, provide
advice, and review the learners progress over time

Additional arrangements for tests e.g rest breaks.

Involvement of parents in identifying the learners
strengths, difficulties and areas in which support is
needed

A targeted support plan and regular meetings with
class teacher to share targets and progress

Higher needs provision

A highly personalised approach to the curriculum
informed by the social, emotional and mental health
needs of the learner, which is reviewed regularly to
ensure progress is being made towards the specified
outcomes. This is likely to include significant
adaptations to teaching style and provision.

A personalised timetable which is introduced in
partnership with the learner, parents and staff, which
may include temporary withdrawal from some
activities.

Access to 1:1 support from trained staff

Access to a workstation to reduce emotional and
sensory arousal.

Access to a safe space

Frequent access to a quiet room to help the learner
manage emotional state and to reduce risks to
themselves and others.

A tailor made environment at break and lunchtimes

Access to a key member of staff in school who is
emotionally available to the learner and is able to
support the learners emotional needs.

Opportunities for staff to build relationships with the
learner away from learning demands

Ongoing assessment, support, advice and training
from outside agencies. Multi agency working

Enhanced transition between home and school
Risk assessment completed

Positive intervention plan completed
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Interventions

Fine motor skills following SWFT Intervention programme for schools

Gross motor skills

Physio activities following recommendations from external Physiotherapist/ Occupational Therapy.
Sensory diet

Sensory circuits

Emotional wellbeing Social skills Self-esteem Behavioural needs Anxiety
Zones of Regulation Lego therapy Creative art Zones of regulation Worry box programme
Drawing & Talking Social skills group Forest school Lunchtime support- Worry monster
Meet & greet Gardening Nurture time Check ins with key adult at a key
Wishes and feelings Social stories time of the day
Nurture time
Forest School
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Sensory and/or Physical

Children and young people may have a physical disability which affects their learning or access to learning. Some may also have issues with processing sensory
information (such as sight, sound, touch).This area includes sensory impairments, such as visual impairment (VI) and hearing impairment (HI), as well as physical
disabilities such as cerebral palsy. Children with these disabilities will usually access support from the specific local team, which may be a combination of education and

health services.

These children do not necessarily have ‘learning difficulties’, in that their cognitive functioning may be average or above; some children do have associated learning

difficulties.

Universal provision

Classroom layout and surroundings which take into
account the needs of learners with SEND

Active, meaningful use of additional supports for
learning in the classroom

Access to named quiet areas in school and
environment

Support for learners basic needs

Routines that promote emotional wellbeing

Targeted Provision

Use of simplified language in the classroom and
supported by pictures/ physical resources

Regular, structured teaching activities given to a small
group of learners to help them meet clearly defined
targets

Individual support in classroom using strategies known
to be effective. E.g. sensory resources

Additional support from adults to follow consistent,
regular, daily routines.

Preparation for changes to routines/activities/staffing
Support for learners at social times

Movement and Sensory breaks

Access to aids and equipment for mobility and learning
Involvement of external agencies to assess, provide
advice, and review the learners progress over time
Additional arrangements for tests e.g rest breaks.

Involvement of parents in identifying the learners
strengths, difficulties and areas in which support is
needed

A targeted support plan and regular meetings with
class teacher to share targets and progress

Higher needs provision

Fundamental changes to teaching and learning
methods to meet the individual needs of the learner

Individual teaching from an appropriately trained adult
of skills which are specific to the learner

Significant adaptations to the curriculum and learning
materials

Learner specific changes to the school and classroom
environment to enable the learner to fully join in with
the curriculum

Access to staff throughout the day who are trained to
meet the specific needs of the learner and increase
their independence.

1:1 support where needed

Ongoing assessment, support, advice and training
from outside agencies. Multi agency working
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Interventions

Fine motor skills following SWFT Intervention programme for schools

Gross motor skills

Physio activities following recommendations from external Physiotherapist/ Occupational Therapy.

Sensory diet

Sensory circuits

N.B. These are examples of provision that is in place for learners with SEND and not an exhaustive list. Our provision evolves and changes with the needs of
our pupils, professional development and outside agency advise.

External Agencies

As a school we work closely with any external agencies that support individual children’s needs within our school including: - Specialist Teaching Service
(STS); Health teams including — GPs, School Nurse, Clinical Psychologist, Paediatricians, Speech & Language Therapists; Occupational Therapists and
Physiotherapists, Visual and Hearing impairment Teams; Social Care Teams and Educational Psychologists (EPs).

Transition

We encourage all new children to visit the school prior to starting when they will meet the Head teacher and/or Class teacher and be shown around the
school. For children with SEND we would encourage further visits and a meeting with the SENCO. We may also visit them in their current school and speak
with current teachers to aid the transition process.

When children are preparing to leave us for a new school, typically to go to Secondary education, we arrange additional visits. Our local secondary schools
all offer transition days which allow children time at their chosen school. Many also offer an enhanced transition programme specifically tailored to aid
transition for more vulnerable pupils. For some children we will provide a specifically tailored approach to their transition with support and advice from the
local secondary school and/or outside agencies.

We liaise closely with staff when receiving and transferring children to different schools ensuring all relevant paperwork is passed on and all needs are

discussed and understood. If your child has an Education, Health and Care Plan an annual review may be used as a transition meeting during which we will
invite staff from both schools to attend.
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Accessibility

The school has an Accessibility Action Plan, this document can be found on the school website. The school site is wheelchair friendly with an accessible
toilet large enough to accommodate changing. The school is all on one level with ramps at specified fire exits. We liaise with Ethnic Minority and Traveller
Achievement Service (EMTAS) who assist us in supporting our families with English as an Additional Language.

Administration of medicines

The school has a policy regarding the administration and managing of medicines on the school site (available on the school website). Parents need to
contact office if medication is recommended by Health Professionals to be taken during the school day. On a day to day basis the Administrative Staff
generally oversee the administration of any medicines. As a staff we have training and updates of conditions and medication affecting individual children so
that all staff are able to manage medical situations. A number of our staff, both teaching and non-teaching are also First Aid trained.

Contact us

The first point of contact would be your child’s class teacher to share your concerns. You could also arrange to meet the SENCO, Mrs Farmer. To contact Mrs
Farmer, please use the contact form on the school website.

Local offer

All schools in Warwickshire have the same special educational needs and disability duties, and are expected to provide support for children and young
people who have additional needs. These duties come from the SEND code of practice: 0 to 25.

You can find out more information about Warwickshire’s Local Offer on the website: www.warwickshire.gov.uk/SEN
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